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dictable. Further, the long-term potential of these relationships is enhanced.
Thus, we all have a stake in ethical practice. Tt is important chat each
applied anthropologist share in the responsibility.

FURTHER READING

LeCompte, Margarer D., Jean J. Schensul, Margares R, Weeks, and Merrill Singer.
Researcher Roles & Research Partnerships. Walnut Creek, Calif.: AltaMira
Press, £999. This volume, part of a larger series on research methods, in-
cludes an introduction to research ethics including institutional review
boards.
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Chapter 4

>§Eom.o~om% in Development

Participatory development is a process in which the individuals and groups
of a community work together on problems that they see as important in
order to bencfit their lives in some way. The process may both help a group
‘achieve its goals and increase its capacity to achieve goals in the future.
Although this process is a typical aspect of the life of healthy communiries,
there is potential that the process can be made more effective with the
assistance of a trained practitioner of participatory development practice.
-The presence of a trained practitioner may be useful for increasing the rate
of development activity, reducing internal conflict, and expanding the re-
source base. Participatory development practitioners can contribute to ef-
fectiveness by providing community facilitation skills, special knowledge of
particular areas of technology such as education, public health and agri-
culture appraisal techniques, and linkages to the resources outside of the
n.om::c:ma\.

+Part 1T of the book includes chapters on various participatory methods,

These include action research and parficipatory action research, cultural
Action, participatory rural appraisal, and collaborative anthropology. There

are other methods which could be included. Cultural brokerage and social

marketing are not usually thought of as participatory methods, but in facr

hey have a strong commitment to the same values,

The methods used are consistent with an anthropological perspective on

the development process. This consistency includes concern for the meaning

of the development process to the persons most affected, the members of

s

The authors of this chapeer are John van Willigen, Elaine Drew, Carol Jo Evans, and Elizabeth
Williams.
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i e 3 on
the communities undergoing development. As authors we place ,n,_é_an \
ili ] r§ §HS-
“hottom up” processes that facilitate people to action .nrmn Emm mnmm s
tainable improvements in conditions of life in communities. The foundari
f cess i local knowledge.
of the process is respect for { _—
There was a significant increase in the amount of m:mﬁommu_om_w% :_M
I m
volvement in the development process starting in the aftermath of Wo
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with a discussion of unequal exchange, inequitable distribution of resources

~across nations, and the ways in which such inequitable relations foster the
. dependency of poor nations on wealthier ones.

Modernization scholars of the 19605 saw development in evolutionary

-terms. They felt that countries had to “progress” through certain stages
“before they could be considered “developed” (Rostow 1960). Among other

War 11. At that point onward anthropologists were involved in a ::.E.vmnm
of ways. These inciude serving as researchers in the &mﬁm_omBn:m proje H
ing i - . en
planning and evaluation process, the developing of models for nm_m“a ow.ﬁ:%m
action, and actua! implementation of development. The first of these is
most frequent. o . -
Before we begin these chapters that describe different mﬁﬁn@unmrwm to de
. i ‘ on-
velopment, we wanted to discuss concepts that we sce as z:n_m_. ying ct -
temporary development anthropology. In addition, we .Em:_x_w. €0 ?.Mmﬁ
the critique directed at contemporary development because this impinges
on anthropolegists involved.

‘things, Rostow explored the factors thar lead to developed or underdevel-
oped conditions. According to his analysis, development was equated with
-econamic growth. A couniry that successfully goes through the various
stages described by Rostow can he categorized as developed whereas those
- who are in the process can be described as developing.
. Others argue that development of some wealthy countries produces un-
- derdevelopmerit. According to Escobar (1995), development is a process
~that has been produced historically. He argues that the period immediately
frer World War I saw an emergence of the concept of underdevelopment
‘that was associated with the countries of the South (formerly referred to
as underdeveloped), especially those in Africa, Asia, and Latin America.
‘Underdevelopment was associated with poverty and backwardness, and
‘this view, Escobar argues, emerged from the United States and Western
Europe who regarded underdevelopment as a problem inherent in the coun-
‘tries of the South and therefore deserved immediate and concerted action
to deal with it. New strategies were developed to cope with the problem
‘of underdevelopment.
- Gardner and Lewis (1996) point out that global problems of poverty and
inequality cannot be explained by either modernization or dependency the-
ories. Despite the tremendous contribution of these approaches to our com-
prehension of development, the South is still lingering in the seas of
poverty, high rates of illiteracy, malnutrition, and political instability.
Furthermore, economic growth is often implicated in the development
process, a point that is upheld by many development agencies including the
World Bank (Gardner and Lewis 1996). Measurement of development is
based on indices such as the Gross National Product (GNP) and per capita
mcome. The argument in this case is that as the economy grows, there will
be a corresponding growth in other sectors, such as education and health,
thus positively affecting social indices such as infant mortality rates, illit-
eracy, and malnutrition (Gardner and Lewis 1996). This school of thought
posits that as the economy grows, there will be a benefit o all citizens in
the form of better education, betrer housing, and better health. This is the
o-called “trickle-down effect.” The shortcoming of this assumption is that
the trickle-down process is slow and not pervasive, Unequal benefits of
development are widely recognized. Therefore, the goals of development

ractitioners are often geared toward increasing equity in the distribution
of benefits.

...Hqu. example. in the develonment liraramirs thenmhnie ol 1070 1.

ADDRESSING THE DEVELOPMENT CRITIQUE

The process of development entails societal change and M_wm Ewm:wﬁww%
activities necessary to bring such change about Aﬂmaamﬂm: ewis Emim
A suitable general definition states ﬂ.rmﬁ n_m,wm_owz._m:ﬂ ,:m nQ.%mDom_m_me.ﬁ
of certain objectives with a view to increasing ém:m_wm .Amm_nm.oh nosomd_.
This process may occur in any aspect of community li _W.anc Hﬂm mBmmm WB” .
education, public healch, nutricion, and so forth. While develop et -
plies something desirable, the process omﬁw: has a :mm.ﬁ_::.w mmmmnzwﬁ fren
large-scale economic development can increase Hmo.um. _:mmmum mnw: tha
supports the interests of ﬁromm. who own property. 7m.mmﬁmmﬁmwm: W: o
sequences can also occur making m:Sno:.Em:S_ sustainability mportan
issue in development. There are also .,FEEﬁm:n_nnm .nc:mmﬂmnﬂmmm. iaimil
cost of development is the opportunity cost. Doing two things at on .
n:mﬂwm_wﬂmm of development is closely mmn_. to :H.m nature om. ﬁém:cnﬁwwmdmmﬂw
history. The ascent of technology and science in W.Edﬁnm Emsmﬁwnﬂw %:M !
age of rationality, enlightenment, m:m. the expansion o rm?% _.m M .:E:mg
the mechanisms of this process was imperial expansion mm_. r% o aozum
The natives, or the colonized, were ._.mﬁm:.imm Samm mewsﬁn an m_iwo -
while, on the other hand, the nomo.:ﬁﬂm were “rational agents om Wowﬁz
and development.” This line of thinking led to n_._.m mamnmm:nn 0 odern
ization theory, which emphasized the Homﬁ.:ﬁmzo: .om the natives o _‘m .
their “traditional” ways. M:ammnlmzmmsg. and Evmsﬁwﬁo.z ém__..n t “sm
processes in modernization. The antithesis of Ecamnsﬁmﬁoz :mMQE“mm
dependency theory, which was more no:.nmnzmnm with the nature and ¢ *
nf o Condardavalanmane? of noar nations. Denendency theory emerge
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was a focus on basic human needs with emphasis on poverty m:m”ﬁm:oz.
is ori ion i g : ign i : : com-
This vrientation in development program %Emn 5.<ow<mn_ what is
monly called “targeting.” This view emphasizes sociceal welfare as com-
mm:& to industrialization and modernization. The targered beneficiaries

were the masses of people living in countries of the South who were living

without basic human needs. The target group was the vulnerable in the
society such as small farmers and women-headed ro:mmrcmn_.m (Gardner m.:m
Lewis 1996). The focus in this period was therefore to ﬁnoﬁ.n_m peaple E:.r
necessary help so thac their standards of :3:.@ could be improved. :. is
important to note that in this process, the atrention was not on emMpowWerng
or enabling the beneficiaries to provide for _”rn._dwn_wmmv nor was ﬁrw focus
geared toward involving the local people in :m.m:ﬂ@_:m and solving the
constraints they faced in their efforts to secure livelihood.

Due to inherent drawbacks in development approaches of the past dec-
ades, there was an emerging consensus in the _mﬂn..p.wmo.m and 1990s that
saw development as a process that needed full participation m::.: .ﬁrm local
people. This approach held that local vwom_m should vm.ﬁvm mzism force
behind any development initiacive in their areas. The guiding premise was
that “They know better than anyone else what is good for them and ,érE
their urgent needs are.” Subsequently, they mro&a have the opportunity to
express their needs, desires, and mo_caon.m. _u.mn.znﬁmﬁoﬂw approaches J amw
velopment have indeed influenced many individuals and groups to rethin
their roles regarding the whole process of aﬁm_o@dn:n. Advocates of the
participatory view emphasize the crucial need for involvemens of the _omm_
people in the development process. Not o:_.v\ mr@mE local mmoEm be in-
volved, they should be invelved as problem identifiers and as main actors

and decision makers. The foundation of this thought is the fact that the .

local people know the complexity, diversity, and dynamism of their envi-

ronments better than the “outsiders™ (Chambers 1997). Uams:.mm from %_M :
theoretical premise, participation becomes a viable and promising way ot

development in rural as well as urban areas chroughout the world in both

the wealthy and poor countries. According to Chambers, there is a growing
consensus on the goals of well-being for all: secure livelihoed, enhancing

the capabilities of the people, equity for all (especially the poor, weak,

vulnerable, and exploited), and sustainable changes in the economic, social,
institutional, and environmental domains of everyday life (Chambers

1997).
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Local Knowledge

- This idea is now widely used in development circles and refers to knowl-
edge and practices enmeshed in a local community. It is used in contrast
with “expert knowledge” which is the technical information brought to che
situation by trained outsiders such as agronomists, sanitarians, physicians,
or foresters. It is sometimes referred o as indigenous knowledge (IK) or
indigenous technical knowledge {(1TK) although this label is thought of as
somewhat confining to the extent chat indigenous implies being limited to
“knowledge that is focally generated. It can also be referred to as “traditional
“knowledge™ although this label suggests that the knowledge is unchanging.
Local kaowledge is dynamic and is continually tested and adapted to local
needs.

- Discussions of local knowledge often emphasize the role of systematic
observation and experimental practices that are found in every community.
Within development practice there has been a shifting of perspective away

“from the privileging of the knowledge of technically trained persons from

ourside the community to the valuing of the knowledge of the community
itself. For example, in agricultural development, “instead of starting with

-the knowledge, problems, analysis and priorities of scientists, it starts with

the knowledge, problems, analysis and priorities of farmers and farm fam-
tlies” (Chambers er al. 1989:xix).

While anthropologists have always been concerned with “local knowl-

1

edge,” explicit concern for this emerged little more than two decades ago
in the development arena. This involved a reconceptualization of lfocal

knowledge. This went against the widely held view thar “local knowledge”

was uniform, staric, and invalid, and that “expert knowledge™ could pro-
de an adequate foundation for development. More and more researchers
realized that local knowledge systems were very much like the expert sys-

tems. They were dynamic, experimentally based, and were valuable for
understanding how things worked. Increasingly, local knowledge came to

X

ve a role to play in the development process. Increasingly, researchers

emphasize the fundamental similarities between the sciences of all the peo-
ple of the world.

Success in development programs often requires paying attention to local

knowledge. Local knowledge-based developments were often more sus-
tainable. There are a number of reasons for this. Basing a project on local

knowledge often means use of tocally available, lower-cost resources rather
than more costly materials brought into the community from outside. Local
knowledge-based projects are usually better understood by the community
and therefore more easily managed by them. Local knowledge—based pro-
ects can be more easily adapred to local circumstances. Emphasizing local
knowledge in project planning can increase the likelihood that the project
iddresses local needs and circumstances. There mav also be a decreased

THE FOUNDATION IN IDEAS

Use of these ideas occurs in many disciplines. Anthropology has conatrib
uted to the development of these ideas and continues to make use o.m ﬁ_:.w_.:
These include local knowledge, participation, empowerment, Conscientiza-.

1 cestalile davabameont
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potential to create dependency on the part of the community. .gm. use o y impact moniroring,” and “participatory monitoring and evalua-
a local knowledge-based approach is necessary to achieve participarory
development. There is considerable difference berween agency rhetoric and the extent

As the development community has become more sensitive to the im
portance of local knowledge, there has also been increased economic ex
ploitation of the producers of local knowledge. Critics of pharmaceutica
companics that do “bioprospecting™ in places like Amazonia say that th
producers of “local drug knowledge™ do not get adequate compensatioi.
There has been more and more concern about protecting local knowledge:

as intellectual property (Greaves 1994).

The extent to which a development effort is participatory can vary consid-
erably. Participation ranges in a continuum that includes informarion shar-
E.w_ consultation, collaboration, and finally, empowerment. Organizations
hat are committed to participation in their development programs may
ary substantially. There will be a difference between the participation pro-
gramming of a non-governmental organizarion like Oxfam and that of a
rge, quasi-governmental bureaucracy like the World Bank. Some have
spoken about “pseudoparticipation,” as occurs when community members
are asked to ratify decisions made by the program managers rather than
tually designing the projects (Uphoff 1991:478).

Participation is sometimes thought of as a new way of doing develop-
ment, even trendy. Concern about participation of local people in the de-
lopment process has existed for a very long time. There are clear
antecedents in the mass education movement in the late 1940s. Rhetori-
cally, participatory approaches are contrasted with approaches in which
planning and implementation decisions are made by persons outside the
ommunity, usually by professional technicians or governmental bureau-
cracies, Because of this, people speak pejoratively about “technocratic” or
op down” development. A technocratic approach places lictle value on
ocal knowledge and the capacity and potential of [ocal organizations. This
means that a participatory approach will tend to place a high value on
ocal knowledge and organizations.

Participation almost has to involve local community organizations, either
hose which are established or newly constituted. There has been research
one on the characteristics of community organizations that are more ef-
cctive in parricipation {Uphoff 1991:496). Informally operared organiza-
ions seemed to work better than more formal ones. Qrganizations that
ork to share decision making through horizontal linkages seemed to work
tter. Size was a significant factor. Organizarions that had linkages to

sovernmental organizations did not tend to have berter results. Organiza-

ions that were established by local leaders seemed to work better than

ose established by outsiders. In this regard often what is authentic par-

icipation in decision making by established traditional groups like a com-

ity council can be not very democratic, Sometimes women and poor

ople are not really part of the process.

Participation can occur at various stages of the project cycle and all sec-

ors of a project. Participation can occur during research done in antici-

ation of project design, in project implementation, in benefits of the

project, and in proiect monitoring and evaluation. One should lonk for the

Participation

What is participation? It can be represented by many words: involve
ment, representation, cooperation, and so on. But what s the trie meaning:
of participation. Is it involvement? Is it representation? Is it cooperation?
After all, the powerful can force the powerless to be involved in certain’
activities. Anyone can claim that she or he represents a certain group of
people. Through various strategies, chose in positions of power can ofte
coerce others to cooperate. Again, Is that participation? :

Understanding the values or characteristics atrached to participatory ac-
tivities can help us understand its meaning. Self-determination is an im
portant component. A participatory viewpoint requires one o understand:
the situation within which one operates and the role one plays in it. Par
ticipation derives from one’s own consciousness and determination and:
awareness of the system.

Development anthropologists can strive toward a more democratic proc-
ess, bur must recognize ar the start that no relationship is completely neu-
tral. In order to strive toward a mutually beneficial and equitable
relationship during the development process, practitioners can act ethically
and responsibly to reduce risks and negative unintentional outcomes. An-
thropologists do not deny as anthropologists the personal benefits of our
own participation in such projects (financial, professional, pelitical, and 50
forth)., Tnstead, they start from the premise that participatory research is
truly collaborative and as such, all collaborating parties ideally reccive
some benefit, whether material or nonmaterial.

Participation of the intended beneficiaries of development projects in the
development process is widely advocated by most national and interna-
tional development agencies. Because of this the word participation often
appears in the literature on development agencics. Indeed some widely use |
techniques include “participation” in their names (see for example “partic-
ipatory action research,” “participatory rural appraisal,” :ﬁm&&@mﬁ&.
rechnalaoy develonmenr ” “participatorv learning and action,” “partici-

Lo
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ciiment develops within individuals and groups an awareness of the
manifestations of powerlessness in their lives. The process of empowerment
often results in people increasing their understanding of how such social
and political inequities are instirutionalized and impact them. This is the
process of conscientization. Once awareness and understanding of the
ources and forms of powerlessness are acquired, the next step in the proc-
ess ‘of empowerment is providing the individual or group with the tools
necessary to address their own powerlessness.

extent to which beneficiaries actually aliocate resources to get a feeling for .
how participatory a project is. :

There are a number of ways of ensuring participation of beneficiaries in*
project design and implementation:

1. Have Explicit Goals and Designs. The extenr of participation must be mad
clear from the very beginning of the project. This should be done in such a way :
that it is acceptable ro all persons involved.

2. Have Realistic Expectations. The goals of participation should be realistic. Tt is
important to be sensitive to the time requirements of different segments of %..,.
project cycle. A fixed deadline can often be very disruptive ro effective partic
pation.

3. Have an Organizational Framework. Participation occurs in an organizational
framewark. This framework may be provided by existing local organizations. If
these groups are inadequate or insufficient, culeurally appropriace organizarions
need to be designed and supported. Development efforts may, if properly de-
signed, resule in strengthened organizations.

4. Have an Adequate Resonrce Base. There should be adequare financial invest-
ment o support participation,

5. Be Conceried abont the Whole Project Cycle. Participation needs to occur dur-
ing the entire project cycle from design to evaluation. {Cernea 1991a:465-466)

Conscientization

Conscientization means the development of critical awareness of the
structures that cause one’s current circumstances. Brazilian educator Paulo
mw.m_._.m developed his method of conscientization, or the development of
critical consciousness, as part of an effort to help Brazilian farming families
‘earn to read and write (Freire 1997:17). More specifically, it is “learning
to pereeive social, political, and economic conrradictions, and to take ac-
on against the oppressive elements of reality” (Freire 1997:17). Freire's
program became popular in Brazil because people were learning to read
and write in six weeks, while also learning their capabilities to change
oppressive structures which kept them poor. Freire’s main contribution to
_w.m literacy training was not speed, but helping poor Brazilian villagers
overcome the feeling that they were too ignorant to learn (Werner and
Bower 1982). In this work he discovered what he describes as the “culture
of silence™ of the dispossessed and poor who are too ignorant and tired to
hange the hegemonic forces which keep them poor. it became clear to him
hat the whole educarional system was one of the major instruments for
he maintenance of this culture. He believed people had the power as in-
lividuals to attain a critical consciousness of their own being in the world,
0 recognize and understand historic forces influencing their place in the
vorld, and develop the ability to change that world. His pedagogical
method consisted of naming the problem, reflecting on the problem, and
hen acting on the problem,

An important possible outcome of the participation process is empower-
ment. .

Empowerment

Empowerment is a process whereby individuals or collectives of individ-
uals move from a state of being simply acted upon to one in which they
are initiating and directing control over their lives. Stated more suceinctly,
empowerment, as defined by Rappaport (1984:3) is, “the mechanism Eq
which people, organizations, and communities gain mastery over their
lives.” An elusive concept, having developed out of the “social action
ideology of the 1960s and the “self-help” movements of the 1970s, em-
powerment is often best understood by what it is not—powerlessness, help-
lessness, hopelessness, and disenfranchisement, or those conditions in which
an opinion is held that one’s behavior cannot determine or control the
outcomes that one seeks. Empowerment is the antithesis of these powerless
states of being.

Empowerment, as a process of becoming, involves the cognitive and be-
havioral development of individuals or groups over a period of time. More
specifically, empowerment entails the systematic and progressive cultivation
of participatory skills and political understandings of chose formerly with-
mvet mmrrran Inenenararineg individnal’es exneriences. the nrocess of empow-

- Sustainable Development

Decreasing poverty was an important goal of many development pro-
grams funded by organizations such as the World Bank and bifareral agen-
cies like the U.S. Agency for Internacional Development, With the advent
of the environmental movement came an increased governmental concern
abour environmental impacts. This in rurn influenced development pro-
gramming. In response to this, the idea of sustainable development
emerged. This complex idea was given more concrete focus through the
World Commission on Environment and Developmenr (also called the
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Brundtland Commission), which was established by the United Narions in
1993, The commission defined sustainable development as “development
chat meets the needs of the present without compromising the ability of
future generations to meet their own needs™ (Brundtland Report 1987:43).

The issue of sustainability has come to be expressed in a wide range of
themes in addition to economic development. These include biodiversity,
climate change, soil and water conservation, efficient and renewable energy
use, air quality, solid waste, population planning, forestation, and alter-
native agriculture. Increasing discussions about sustainability have come to
recognize the environmental problem in terms of a complex web that in-
cludes the environment, econosmic equity, and social incegrity. The concern
for equity and poverty reduction addresses the concern abour political sus-
tainability as well as more narrowly conceived environmental concerns. -
Equity issues are especially important, given their tendency to associate |
environmental concerns with elite intereses.

Increasingly the organizations thar fund development projects structure :
their programs and policies to address the long-term environmental impact
of their projects. As a result, there is more concern about sustainability -
issues in project planning.
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SUMMARY

The development anthropologists of today make use of a complex array
of ideas that were nascent when anthropologists were first involved in de-
velopment activities directly in the 1950s and 1960s. They function as part
of a complex of practices and ideas that have emerged starting in the 19705
aud inciude the ideas that are the core of this chapter. These are local
knowledge, participation, empowerment, conscientization, and sustainable
development. Previousty anthropologists made use of approaches to devel
opment that were from within the discipline. These included research and
development anthropology and action anthropology. Though not widely
used, these approaches represented effecrive means of achieving goals o
development within the context of the anthropological worldview. These
approaches were major departures from the traditional role of the anthro=
pological researcher that most anthropologists still think of as a core of the:
experience of being an anthropologist. What has emerged over the last two
decades is a complex of ideas and practices that are not part of a particular
discipline. These ideas develop and change in response to the challenges
faced by practitioners. Contemporary development practices, like contem
porary research practices, are influenced by many and owned by none
Because they are good ideas, they are widely used. Much of the current:
tradition of practice has been very heavily influenced by anthropology. |
e Lmisen f thic that anthronnlarises are comfortable with the ideas:




Chapter 5

| Action Research and
~ Participatory Action Research

Action research (AR) and participatory action research (PAR) are methods
t research and social action that occur when individuals of a community
‘together with a professional researcher to study and transform their
mmunity in ways that they mutually value. The idea of cogeneration of
inderstanding is often part of AR and PAR discussions. The “community”
an action project can be a neighborhood, village, school, organization,
ny social group in which members want to enact some change. This
road definition of community gives AR and PAR potential to deal with
many different kinds of problems in many different settings. For example,
R has been used to develop nonviolent alternatives to tribal infighting
mong the Enga of Papua New Guinea (Young 1997), to provide HIV
vention education to women in San Francisco {(Stevens and Hall 1998),
examine a worker cooperative complex in a small Basque city in Spain
reenwood et al. 1992; Whyte and Whyte 1988), and to support business
.(%.nu.nnﬁ.:m:m in Norway {Greenwood and Levin 1998).

| discussing AR and PAR it is important to note that some writers make
lear distinction berween AR and PAR while others treat the rwo terms
as more or less synonymous. It is useful to sort through the issues. The
m action research was used first. Participatory action research is histor-

ally derived from action research. Early action research literature contin-

ues to be useful to participatory action research practitioners. The idea of
PAR emerged to stress the participatory and non-dominating orientation

bl practitioners and to separate the practice from examples of co-optation

the approach by the business community. Greenwood and Levin draw
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a good example of this from industrial management. They say “One way
of achieving the currently fashionable goal of toral quality management is
by involving the work force more fully in the life of the business. This is
ofren framed as increasing participation, and recently, some conventional
organizational development consultants have begun calling their work:
PAR” (Greenwood and Levin 1998:180). Greenwood and Levin talk about
both under the rubric of AR (Greenwood and Levin 1998). While we main-
tain the terminological distinction, our view is essentially identical to
Greenwood and Levin.

KEY CONCEPTS

- Research

. .._Omm of AR’s strengths as an approach is its process leads to the gener-
ation of new and powerful knowledge. The knowledge construcred during
the inquiry process leads to social action, and the reflections on actions also
mE to the construction of new knowledge. Parallel with Lewin’s criteria
“on judging a good theory, AR uses “workability” (defined as an ability to
support practical problem solving in real-life sitnations) to judge the cred-
ibiligy/validity of good knowledge.

DEVELOPMENT OF THE APPROACH

Kurt Lewin coined the term action research {Greenwood and Levin 1998
17). He was a social psychologist whose interest was focused on social
change. Greenwood and Levin see “Lewin’s work is a fundamental building:
biock of what today is called AR™ {Greenwood and Levin 1998:19). His!
ideas emerged in a series of applied research projects done in the 1940s.

AR has very early linkages to anthropology. During his service at the.
Bureau of Indian Affairs, John Collier called for anthropologists to support
action research (see, for example, the work of Laura Thompson 1950). In
addition to Collier’s work, Lewin himself worked in association with Mar
garer Mead in the American Food Habics Project. As applied anthropology
gained more formal recognition in the disciptine, AR was promoted as a°
way to work against the “professional expert model.” In other words, ap
plied participatory rescarch worlked to minimize the authoritative power o
the researcher and grant legitimacy to the local knowledge of community
members. While early “participatory research™ was not always linked to
acrion objectives, it did make an attempt to include community members
in the research process—from data collection through analysis and some--
rimes in publication,

Action research, according to Lewin, “consisted in analysis, fact-finding,
conceptualization, planning, execution, niore fact-finding or evaluation;
and then a repetition of this whole circle of activities; indeed a spiral of
such circles” (Lewin quoted in Kemmis 1980:3). Lewin also put forth the
idea that research should be evoked by the needs of people tor a particular
action, and that the research rechniques should be integrative of a wide
variety of tools able to accomplish that action. The core idea of AR is that
research will be more vatid and there is a greater likelihood of it being used
by a community when the community has meaningful participation in the
research process (Argyris and Schon 1991:86).

Participation
: Participation has a strong value in AR. Participatory process is under-
“stood to create a strong commirment to the knowledge generation process

- and enable participants to take some responsibilities in increasing their con-
trol over their own lives.

" Action

AR is a research with a social agenda. Tt aims to alter the initial situations
in the direction of a more self-managing, liberated state. The action grows
“ourt of the research experience. In contrast with most applied research, the
users of the research are the same as the researchers, This makes knowledge
-use much more likely.

‘ﬂ.mm PARTICIPATORY ACTION RESEARCH PROCESS

- The PAR process begins when members of a community recognize some
-problem they want to change. Once the problem is presented to a profes-
-sional researcher either by community members, an extension agene, an-
other researcher, or an agency, she or he begins communication with
‘community members. At this preliminary stage, the professional researcher
~should work to gain thorough knowledge of the community in question by
‘doing a complete literarure review and answering a few basic questions:
...4.3:: is the context of the community? What is the political organization?
I the community is governed by particular individuals, will those individ-
“uals grant access to their community for a PAR project? Have other de-
velopment projects been atrempted in this community before? How might
“the successes or failures of those projects impact the potential for success
for another development project? In what venues might the researcher in-
troduce herself/himself to the community? Questions such as these represent
-a general reconnaissance on the area of general interest. Anthropological
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research methods such as ethnography, parficipant observation, interviews,
ficld notes, archival analysis, and case studies often form the basis of this
initial exploratiosn.

Both AR and PAR place a high value on local knowledge. According to
Greenwood and Levin, “AR is based on the affirmation that all human
beings have detailed, complex, and valuable knowledge abour their fives,
environments, and goals” (1998:109). This contrasts with scholarly lenowl-
edge of academic experts in that it is part of people’s actual lives. The action
researcher serves to bridge everyday knowledge and the knowledge of the
“expert” by engaging them in a cogeneration process. Greenwood and
Levin call this “cogenerative learning” (1998:110). This has two potential
positive outcomes. The local community can be enhanced, and the goals of
the researchers can also be served.

Typically, the PAR process includes problem identification, information
sathering, mobilization of community members who are affected, collab-
orative analysis and critical reflection, collaborative planning, action, and
new reflection. Despite the linear representation, these stages do not occur
in a neat and orderly progression, but often occur simultaneously. In fact,
many PAR practitioners envision the PAR process as an ongoing spiral of
action and reflection. Furthermore, participation occurs at every level of
the PAR process. Thus, the stage referred to as “mobilization of partici-
pation” simply refers to the continuous efforts of current participants to
gain and sustain representative participation and interest.

help to gauge tl i

> the fevel of interest, resoun : i
. I , 1 ces, and constr: i
e ; aints for various
E._mm more than one ?.O.Emm: is identified for action, the facilitator may
..mmw. w:,um:ﬁ m_m<§m_ .ﬁmnr.:Ecmm to help members prioritize their action ob-
Jectives, such as pair-wise ranking, The goal of this phase is to worl with
ommunity members ro define a PAR project

Participation

Once a problem has been identified and targeted for PAR, communi
Em.:gvoﬁm along with the professional researcher continue to ,mmm_‘ ) W:.:Mf
«ditional support and resources from members, At this stage, a nowd i “
amw.m_mo.mnm_ﬁ out the advice of technical experts from o:wm.am nrwzmzﬁ
munity. ﬂ.ﬁ.m, it is important to remember that participation can take WEM
..?::m“ E.m_SnEm_ communications with the professional :w,mnm:nrmnn or _MMMW
community members, group discussions or focus groups, joint commirtees
“and/or task forces. The form, frequency, and duration om participation EE_
menm:g on .:E context of the PAR project. After all, the “degree of partic-
ipation achieved in any particular project is the joint result of the n_:wnm. Hn
of m:w. .mﬁoZmB and environmental conditions under study, the aims Mnmm
‘capacities of the research team, and the skills of the _uwommmﬁo:.:

. mm:_.nrmw.: Aﬂamm:éooa et al. 1992:175). No matter whar form n,:n .qw.ﬁ.ﬂ-
-pation Is utilized, it is necessary for the researcher to clearly amm.:m ,_iun._-
she or he means by participation. As Whyte, Greenwood, and Laze .
est, “[slome aspects of those descriptions can be ch_dmwmm by Enwmﬂmmu
ment: how many people were involved in the participation process _Em
often and over what peried of time they participated in it, how Em:” .E
posals for change were initiated by [subjects %mﬁmm?amw _Ssﬁv oy
proposals were actually implemented” and so on (Whyte mm.m_“ k_wf.amm.wd\

Identify Problems and Constraints

If 2 community has not already identified a problem for a PAR project,
members working with a professional researcher can utilize several strate-
gies to generate themes for evaluation. Of course, the decision aboue which
strategies to apply should be made by the community. One strategy mem-
bers might apply is an exploratory questionnaire. In this questionnaire, the
researcher working with key informants constructs basic questions about
community needs, usually regarding a variety of domains, such as health,
agriculture, environment, economy, education, and so forth. The question-
naire can be maited, hand delivered, or simply asked informally and noted
as members tallc to other members of the community.

Once a problem has been identified, the researcher along with commu-
nity members can begin to discuss how they want to acquire more infor-
mation. For example, members of a community may decide to conduct
more formai, in-depth interviews with other community members, attemp-:
ing to gain a representative sample of the community if it is large, or a
complete sample if it is small. Informal interviewing and participant ob-
servation often vield important information for professional and commu-
nity researchers to share with other participants. Focus groups can also

Collect Data

- Dara n.o_mmm&cn.mnn:m:w begins with the very first conversation about the
PAR project. During data collecrion, participants become researchers them-
mm_<.mm as nr.@ continue to dialogue with other community Ea::un,; and
._vmm_.: to gain a deeper awareness of the problem. Data B.m.mrn includ g

terview _Hm.:mnn:u? fieldnotes, literarure reviews, seminars manzm H.o:n re.
”wszm, ..n:.n_:<m~ research, and so on. Some participants :.”_.mrn m_wc :Mm«,m-
.wmmmnzwm personal journals as important sources of data. Also dur] d _._h.o
~collection, participants may seek out the advice of owrm_. ?.o?“_mo:wmw

{eco i < i : i ;
M nomists, bank .oh(,h.a_n_m_mU extension agents, public health officials, and so
forth) to gain specific ar technical infrmmarion T
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Critical Reflection

As research participants begin to dialogue about their situation, they’

enter into the process of critical reflection. Throughout this process, mem

bers examine and construct general themes then evaluate and reconstruct
those themes from a more critical perspective. This phase is difficult to’
define, as it tends to be a more abstract psychological process of individual

and community awareness.

Planning

Planning emerges from the solutions proposed by participants. Plans for
action also include discussions of how much participation is needed, how
to obtain necessary resources, and plans for continuous evaluation.

Action
Action occurs when local participants and other collaborators begin ta

put the plan into action such that the improved social situation occurs.

Fvaluation-——New Reflection

Participants observe the action and continue to dialogue about the pos- -

itive/negative ourcomes. Participants may even become critical of their orig-
inal plan and reconstruct a new plan. The cycle of social change continues
with simultaneous action/reflection. The cycle continues until the group is
satisfied with the outcomes. Usually a PAR project will go through two or

more “PAR cycles.” However, it is not unrealistic for a project to continue .

indefinitely in this fashion.

THE MONDRAGON INDUSTRIAL COOPERATIVE AR
PROJECT IN THE BASQUE COUNTRY: A CASE STUDY

The Mondragon Cooperatives, located in the highly-populated and in-

dustrialized Basque region of Spain, are well-known examples of industrial
democracy and worker ownership and participation. Because of their size .

and success as labor-managed organizational alternatives to advanced cap-

iralism, Mondragon is the subject of substantial writing and analysis by -

social scientists (Greenwood et al. 1992; Whyte and Whyte 1988).
The financial structure of the cooperative and its membership is an im-

portant part of the Mondragon story. Fach worker-member pays a fee :

equivalent to a year’s wages; this funds the worker-owner’s “capiral ac-
count” and defines the person’s economic stake in the cooperative. The
marticinants receive pav and increments to their capital account. These dis-
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ributions are based on economic performance of the cooperative and cap-
ital needs of the organization. Pay distribution is based on a job
classification. The ratio of top-paying jobs to low-paying jobs is low by
American standards ac 6:1. As part of this, the “managers” are paid less
than they would be under typical capitalist organization. The managers are
elected by the workers to four-vear terms and are subject to recall (Green-
wood and Levin 1998:43).

‘The cooperatives were founded in the 1950s with five leaders and thir-
teen coworkers. Currently there are nearly 200 cooperatives with over
30,000 worker-owners involved in the production of industrial robots, ma-

-chine tools, semiconductors, computer circuic boards, household appliances

such as refrigerators, electrical and plumbing supplies, and foods. They also
offer various services including cooking and janitorial services. The AR
project took place within the Fagor Group the largest of the many coop-

“erative groups.

A team, including anthropologist Davydd Greenwood, was involved in
a four-vear AR project which was [ocused on solving some of the coop-

Cerative’s problems. The project started wicth a consuleation between the

Fagor director of personnel and William Foote Whyte, and later Green-
wood. This resulted in the development of some proposals to do research
on the cooperative. In a general sense the project was to increase the social
research capacity of the cooperative. The cooperative already had economic
research capability rhat was well developed.

AR started with mutual visits. Greenwood taught a summer course in

“AR. The AR team consisted of second generation cooperative members.

The underlying question had to do with the problems of integrating new

“members into the ideology of the organization and the adaptability of the
-coop. Much of the early work of the team focused on reading the relevant
“literature on the cooperative. Greenwood describes aspects of this part of

the process: “We explored the constant use of dichotomies to stereotype

“desired and disapproved behavior in the cooperatives and to contrast the
“cooperatives with ordinary businesses” (Greenwood and Levin 1998:144).
- The ream developed approaches that helped them better understand the
'~ cooperative through research practices that were consistent with coopera-

tive principles. The research was “self-managed, open-ended and practically

‘useful” (Greenwood and Levin 1998).

The process by which this emerged was difficult. There were misunder-

“standings about roles. Initially, at least, the Fagor members of the team
-expected that Greenwood would be more directive and that he would ex-
“press an expert’s role. Instead, “His goal was to develop a research mindset
~through which members could learn new things about themselves, find
_counterintuitive information, and develop action plans that linked these

findings to appropriate actions” rather than to simply come in and do the
research {Greenwood and Levin 1998:45). In this wav Greenwood worked
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to overcome the rest of the team’s traditional conception of social research,
The path our of this situation involved reading and reflecting on the existing

literature on Mondragon. The AR team disliked this literature, feeling that

it was a misrepresentation. Greenwood advecated that they needed to take
charge of the depiction of themselves. This is where the project actually
started.

This said, it is important to note that the team learned many social re-
search techniques as well as produced a reinterpretation of itself. “In partic-
ular, the team came to believe that organizational culture in Fagor set the
terms of conflict and contradiction in the group, and that the scrength of the

system was not found in absence of conflict but in commitment to broad -

goals and a set of rules of debate™ (Greenwood and Levin 1998:45-46).
The process is research based. Much of the research consisted of focus

aroups and long series of interviews with the most alienated. Selection of

the persons to be interviewed was an important part of the process. The

data collection concluded with “a series of focus groups in which the ream |

members subjected their most important values about cooperative life to
open questioning: participation, solidarity, and the freedom of informa-
tion” {Greenwood and Levin 1998:46). The research actively sought con-
flicts and concradictions in Fagor and found them. They concluded thart the
concern thar experienced members had with new members was misdirected
and even self-serving. They discovered that many of the problems grew out
of the practices of the personnel department rather than a failure of new
members to get it right, Many of the practices of the admimistration were
inconsistent with the cooperative principles of the organization.

PAR FOR PRIMARY HEALTH CARE DEVELOPMENT IN A
PHILIPPINE COMMUNITY: A CASE STUDY

Since the World Health Organization®s Alma Ata Declaration in 1978,

primary health care (PHC) has been the governing agenda behind global -
health development programs. Particular PHC programs took various
shapes depending on the agency or sponsor, The PHC strategy meant a de-
emphasis on urban-based, high-technology, and curative medical care. In-
stead, atrention was redirected toward community-based preventive health
programs that would rely on low-cost, appropriate technologies to meet
the basic health needs as defined by local people through participatory
processes {Coreil and Mull 1990:xiii). This subtle deparrure from top-down

policies demonstrated the incorporation of social science research that had
long affirmed the importance of community involvement to the long-term
success of PHC projects.

Since PAR includes community participation throughout the develop-
ment process, and since participation and motivation among community
PAR mav nrovide suceessfi] serat-
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egies for implemeneing sustainable PHC in various communities. Today,
many PHC planners are gearing their projects toward high community par-
ticipation and “bottom-up” development.

~ Funded by Canadian sources, the De La Salle University Research Center
it the Philippines conducted a PAR project among a forese-dwelling people
nhabiting the rugged interior of the island Mindoro province in the Phil-
ppines. The nearly 6,000 Hanunoo live in the grassy woodlands of the
southeastern part of the island. Settlements tend to be relatively small, usu-
‘ally with five or six one-family dwellings each. The Hanunoo have been
characterized as a monogamous, bilaterally structured sociery with both
men and women participating in focally important economic activities, and
mainly shifting agricultare (Conklin 1975). While both women and men
are regarded as complements of each other, particularly in terms of subsis-
ence and general economic production, the gendered division of labor
among the Hanunoo has a significant influence on the local health care
systen.

- In rerms of subsistence activities, Hanunoo women do much of the farm-
ng: weeding, planting, and burning (although decisions about the location
of the plot are to be made by the husband). In terms of community decision
making, women tend to have less power than men. However, since women
are the primary caretakers of the household and of the children, the domain
of health care has been constructed primarily as a woman’s area of au-
‘thoriry.

Health planners observing these local structures of authority, and taking
nto account the recent movement in PHC development toward the em-
‘powerment of women in local communities, decided to approach the Han-
unoo women for training as health care workers. Researchers thought that
‘women would be empowered by their new roles as local health care worl-
ers, particularly since they would be in charge of planning, managing, con-
‘trolling, and assessing the collective actions of community members.

* Among the Hanunoo, the biggest health concerns were poor nutrition,
‘sanitation problems, and a lack of basic health care. The overall quantity of
‘food consumed is low and strongly influenced by the seasons. During the
‘months of June through September, families may eat very little or go without
food. Sickness itself is attributed to two general domains of causation: the
‘evil spirits that inhabit the landscape around them, or natural explanations
such as injury from an accident, insect bites, or burns. Local healers usually
prescribe herbal remedies for “natural” aifments, but rely on good spirits to
help them cure someone who has become the victim of an evil spirit.

The PAR project was conducted to evaluate the effectiveness of estab-
lishing a community-based health care system through training of local
members, the use of indigenous knowledge and resources, and active par-
ticipation from the community in planning the new healch care system. The
reasonn that the development researchers annlied PAR iz hecanse thev




Acticnr Research and Participatory Action Research 87

84 Approaches to Development in Authropology

in‘their communities. At this time, community assemblies were held to find
out what the community ar large regarded as its primary health no:nmn:
iid what Hrm.% also considered as possible solutions. During the mmmm::u:M,.m
he 83:&:58 selected 30 women to become Dokror sa Baranoay AUmmu
on the basis of their interests and perceived abilities. o v
The DSBs were then trained by the nurse and the midwife through lec-
ures, r.m:am-o: instruction, and practicum. The DSBs were then mmmmm ned
0 particular areas of the region as field workers, while the nurse H%E
w.z:mn_ the central health facility for consultation with the DSBs i .:-
her own clinical duties. e
.”.>m more women became interested in the role of the DSB, the numbe
grew to 37 women only four months into the project. At the m:@ of the HM
E_:rm of project implementation, researchers conducted an assessment of
the PAR project through local interviews with health workers :ocwmroﬁ_um
surveys, survey of the village health committee members m:mug skills :
essment Om the DSBs. The results revealed a slight menw<m5mwn, m,: mmw_mm“
u.:a:_mmn:_mm...: a slight reduction in childhood mortality, and an increa
i basic awareness of disease etiologies. Researchers also monmm_ a nm&mr..aomm
I %m. prevalence of upper respiratory infections, skin diseases i
malaria, and pulmonary tuberculosis. 4 .
...m_:nm.n_:u project required the participation of the Ministry of Health
the project was constrained from the start. However, as Osteria \EL
w.ma.om.,rzﬁmm.w point out, PHC is based on three general components: Qw_de
nunity  participation, voluntary village health work, and m_um:.o. riate
echnology. :F:A of the failure in getting the community to Umnmnmm%m

rises from trying to impose an alien bureaucratic notion of partici mzo:
ather than seeking to achieve it through the traditional structure wm it
_mmmm.: (Osteria and Ramos-Jimenez 1988:227). Of course, commu ity
articipation does not automatically ensure thar all local :mmam will be :_mw
mﬂ. m._r the services are usually geared toward basic needs and ma wﬁm ,
E.&_mnm_w enhance the prevenrive measures needed to Emw. i v, o
wnity health in future generations. T o
From the overall project assessment, the researchers realized several ke
areas .c_n concern: the selection of voluntary health workers n,o:Ew:E. ,
.@...m._.:n_ﬁmﬂonq training, incenrives and rewards, supervision mmn_ su oﬂw\
f..mnn women were already in charge of household health nmﬁm Hr,m MWa of
E::SQ women from the village—-as well as community nmwnwﬂ. ation ar
:._..m.nslém.m considered central to the overall implementation of mﬁo PHC
project. Since the project was collaborative throughout all phases of the
iiction research, researchers hoped that the “resulting increase in coopera-
tve interaction would lead to a more unired community and act as m_unmn?

.ﬁ_n ?qnm mo_.mmnwrﬁ.&mé_ow:um_:mmozmmm:nmmmmmmm sense of
responsibility to act an the avarscead mande G ot 01 A

wanted the program to be culturally appropriate and to rake into consid-
eration the local social, political, and economic dynamics of the community
to maximize sustainability and capacity building. Researchers hypothesized
that if they worked within local structures and coordinated the participa-
tory action research with local members, thar a decentralized system of
health care could encourage cooperation among the members and provide
the best chance of fully realizing better health in the community. :

Two villages that had not been visited by other health personnel during
the previous year were selected to participate in the study. The project was
conducted through three general phases. The first phase consisted of gath-
ering information within the community to gain general knowledge of the
local health conditions and getr members’ input in priority health concerns:
This phase also helped the “oursiders” to understand local constructions
of sickness and healing, or what medical anthropologists call “ethnome
dicine.” The second phase of research centered around the actual formu-
lation and implementation of the PAR project. The third phase began after
15 months and focused on an overall evaluation and assessment of the
project and its strengths and weaknesses. In order to evaluate the success
of the new health care delivery system, researchers utilized household sur-
veys and an assessment of local health worlcers who had been trained dur
ing the project. As a result of this last phase, researchers hoped to learn:
valuable lessons and to then be in a better position to make recommen:
dasions to ether PHC planners about the sustainability and replicabilisy o
PAR projects for PHC development.

During the initial phase of research, four local healers were identified:
who became part of the research team. These healers discussed local per
ceptions of nutritional status, sanitation, and local desires for basic health
services. Meanwhile, clinicians were invited to participate in the study to
examine household members in the village to gain a general sense of the
variety of health problems within the community. Among the problem:
were high infant mortality, upper respiratory infections, skin diseases, par
asitism, malaria, and nutritional anemia. Sanitation was extremely poor in
the villages, with most of the household members using the bush for def
ecation and open springs and streams for their water supply. Waste wa
disposed of mainly by open dumping of garbage.

Once researchers had gained information working with local communitj
members, they decided that a communicy-based health program would have
the best chance for success. Since researchers were working from a PHC
perspective, they contacted the Ministry of Health. A commirtee made u
of a ministry representative, the medical consultant, a public health con
sultant, and a project nurse was formed to create a manual. The manua
targeted key information about basic health care and consisted of sketches
of daily life. Afrer the manual was reviewed and approved by the commir
toe the nraiect nirer and the lacal midwife were trained 1o become trainer
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edge” {Osteria and Ramos-Jimenez 1988:229). Researchers also realizet UMMARY
some of the unintended consequences of the PHC project. : .
Since the houscholds were set far apast (due to the use of shifting culti
vation}, women had little motivation to visit the households. Furthermore,
since women are the primary caregivers in the household, women had very
little time to devote o an outside job before the job became burdensome
The instructions for local health workers assume that a few local members
will be able to manage a wide range of functions—home visits, environ:
mental sanitation, providing a safe water supply, first aid for injuries, trea
ment of simple and common ailments, health education, nutrition, maternal
and child health, family planning, and record keeping. Certainly it is absurd
to think that these women could rake on such rasks and still take care of
their households, their children, their husbands, and their farms.
Women’s morale was also affected by the lack of confidence that some
local households had in their abilities as DSBs. Furthermore, training the
women was difficult due to language barriers and low literacy level. And
finally, the village health committees made up of local members were harder
to establish than initially thought because local members were not as i
terested in sustained activities.
Clearly, the project among the Hanunoo has its problems. However, a3
a result of the project, Osteria and Ramos-Jimenez argue that perhaps PHC
planners will realize that the “disparity berween the magnitude of the r
sults expected and the meager resources and efforts expended is consider
able: too much is expected from too lictle inpur.” This advice basically
means that PHC planners need to take seriously the problems surroundin
community motivation, resousces, incentives, and rewards. In this cast
women were probably the best candidates for DSBs due to the pre-existin
role of women as managers of family health. However, since women ar
already heavily burdened with work, taking on the role of DSB on a vol
untary basis necessarily means that the DSBs can only work part-time. *Th
best solution to encourage sustained activity seems to be the incentiv
scheme for the voluntary worker—that is, the provision of nominal pay
ment or payment in kind” (Osteria and Ramos-Jimenez 1988:231). :
Furthermore, heaith workers need to be supported by an entire networ
of community members, including rechnical, supervisory, referral, and lo
gistic support. An important ethical consideration here lies in the fact that
community members—particularly the very poor members—come to ex
pect the provision of basic services. When those expectations are not mef
the communiry begins to lose faith in the abilities of the health system and
it eventually fails, If PHC is to be successful, it needs to take the PA
approach seriousty and work to gain full participation. Furthermore, the
process needs to be much more collaborative and cogenerative as opposed
to some model of the *health care system” being imposed from the top:

Adaari

| >n:oq research and participatory action research represent a useful array
f'practices that address local needs in a constructive nmﬁm&@-?.:p_mm:w
way. ,mw.m AR and PAR lirerature is rich and consistent swwﬁr the no:g:,_:m?w

rientation of anthropologists. Anthropologists have contributed to the de-
__omu:ﬁ:ﬁ. of these approaches since they were originally developed. The
rocess will ﬂm:& to incorporate local knowledge and address local mnmam
y.its cogenerative nature. The action research traditions inevitably link

a._.vmrm:“r m:n_.mn:c:. There is a substantial use of these approaches in many
ifferent settings,

FURTHER READING

Seenw , : ot ; :
7 ?Euwuoon_. UM,W_QQ J. and Morten Levin, Introduction to Action Research: Social
Research for Social Change, Thonsand Qale i 1 Chis i

) . g ales, Calif.: Sag 5 15 ¢
osearch for S 8 7 iles, alif.: Sage, 1998. This is an
. : niemporary statement on action research and parricipatory ac-
tion research. The stance is both intellectually reflective and practical '

Wt www.parnet.org/.




Chapter 6

Cultural Action

ultural action is a process directed at changing the relationships berween
poor people and power elite. People are poor because of the political eco-
omic structures that exist in the world. It takes an essentially cultural
approach to deal with the factors which cause poverty and powerlessness.
he word “cultural” refers to the fact that the process deals directly with
the commanity’s knowledge and understanding about their situation. The
essence of cufrural action is the process by which a community, through
reflection and study, can better understand those factors which cause their
predicament and through cthis understanding achieve a release from these
circumstances or their own liberation. It is highly participatory and focused
on increasing self-determination in the context of cultural dominance and
oppression. This approach is sometimes called radical or liberation peda-
gogy.

“Some of the ideas that constitute cultural action are widely used in con-
temporary education in America. Direct use by anthropologists is far more
common in Latin America than in the United States. Nevertheless Freirean
thought is part of community development discourse in the United States.
What is rooted in Brazilian radical thought is in part now mainstream
innovative educational practice on most American college campuses. It can
be seen in the emphasis on critical thinking, and active and participatory
learning.

Poitions of this chaprer were published in Cultural Action: Theory, Process and Practices,
igh Plains Applied Anthropologist 16(1):9-18, 1996. The authors are Barbara A. Cellarius,
Deborah Crooks, Patricia Kannapel, Juliana McDonald, Cynthia Reeves, and John van Wil-
fen,
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hought and resonate with critical social theory. While this terminology is
useful, the meanings are often obscured by convoluted prose that seems to
be intent on creating jargon meaningful to a specific intellectual commu-
ity,

- The Freirean view sces the world as consisting of dominating power elites
nd the people they oppress. Oppression is associated with poverty and
distorts the knowledge and understanding poor people have abour the
vorld and the reason for their place in it. This is the process of alienation.
As the elites control wealth they also control the understandings the poor
have of their situation. Another way of saying this is that the elites control
the content of the culture of the poor. Under these circumstances the cufture
of the poor becomes inauthentic because it is basically structured by the
power elites. This line of thinking illustrates Freire's use of the basic ideas
of cultural anthropology. For example, Freire uses the idea of culture in
way that is consistent with the way that it has been used in anthropology.
Culture consists of what humans have constructed both marerial and im-
material—buildings and artifacts on the one hand, and ideology and sym-
bols on the other, The key task of cultural action is to make it passible for
oppressed people to take control of how they are depicted.

The concepts of humanization and authenticity are central to Freire’s
thinking and to the method of cultural action. Flumanization is a pracess
n which one becomes truly free and authentically human. Authentic hu-
mans control their own culture. Freire believes that this should be the yl-
timate human occupation. To be human is to be neither oppressed nor
oppressor. Although elites in a society may see themselves as more “hu-
nan” than others, Freire argues thar their humanness lacks authenticity.
By virtue of the fact that they oppress others, the elites cannot be truly free
or can those who are oppressed be free as they are complicit in their own
oppression. According to Freire, authentic humanness and authentic free-
tdom cannot be achieved by simply atraining a higher status in a corrupr
ystem; they can only be obtained by throwing off that system so that both
reedom from oppression and freedom of oppressing can be ohtained.
Freire gives this example: a peasant moves through the system to become
landowner. The peasant has internalized the oppressive aspects of the
system by taking on the landowner’s attitudes and behaviors. Although the
peasant has achieved a measure of freedom in that he or she is no longer
possession or object in the inventory of the landowner, authentic liber-
ation has still not been achieved. The individual who now pPOSSesses ma-
terial, whether in the form of people or material items, is still denied
freedom. Conditions of humanity are not achieved.

‘Freire’s philosophy has straightforward implications for education. Ed-
ucating others to take part in a dehumanizing system accomplishes lirtle
more than the maintenance of the status quo. Feeire calls for a humanizing
pedagogy that is constructed throush a dinlnene haraman emedamelal o1

DEVELOPMENT OF THE APPROACH

The cultural action approach was developed m.é. Brazilian om_mnm_“on Paulo
Freire (1921-1997) as a means for liberating illiterate Brazilian mnmmmnﬁm.
from oppression by the elite. Fe came to the m.mmﬂon,nr through his own
life experiences. The approach is also called Freirean Eﬂ.ron_.. m

Freire was born in Recife, Brazil, to a middle-class mmﬂ_:\. Though-
middle-class, he did experience poverty as a young person during ﬁ.rm OEMH.
Depression of the 1930s. His father died .2_:?. he was young s&_n_._ ma m.
it necessary for him fo be a family bread winner. This experience was
formarive in his development. He was trained in law but choose a carecr
in education. Elza Maria Costa de Oliveira, to whom he was married, wa
an important influence on his life. She was a .Hmmnmwm,_.. Through :.Q. com-
mitment to assisting the poor through education, his own cansciousness:
was raised. He came to learn about Catbolic action and basic DNE.% cott-
munities, ideas associated with liberation rtheology Aﬂmicﬂ wawnwwv..

Freire expressed the idea that dominarion, aggression, and Somn:rn_ are’
intrinsic parts of social life. This is omﬁmn.mw‘mwmmm& in terms of EM%,. class,
and gender but can alse be based on qn:mnoﬁ_m _uﬂ._m.?u ﬁo.:ﬂ._n_m_ a ::wom.
national origin, age, and physical or mental a_mmgrﬁ.ﬁm. His .mn_mmm Smmﬂ rst
put into practice among the very poor nno.m_m of the impoverished :o_.fmmmn
of Brazil. Fle was successful in bringing literacy to r:mn:,mm_m of poor farm
famities. He soon became the director of Brazil’s national _._ﬁm_.unx program.
which became very successful. He was mﬁmn_ﬂm by m_.:.” :m_z(s::.mn‘_mﬂﬁ_w
owning elite. Freire was forced into exile “no_mo.ssum a :.:m:ma.% coup in 1964
He developed his mode of practice further while Maoﬂ_.cum E_.ﬁr poor .mm_.am;...
in Chile {1964-1969). His ideas are described in his classic statement on’
radical education, Pedagogy of the Oppressed (1970) m.:n_ many o,.%ﬁ <.o_ .
umes. He established the Institute of Cultural Action conjunction E:_.e
the World Council of Churches in Geneva, Switzerland. His return to Brazi |
was in 1990 under a general amnesty declared by the government. Paulo
Freire died in 1997, His work continues to influence educators, anthro-
pologists, and other social scientists. . . o L

The reason his approach came to be widely used is that Freire and his
associates did not just teach literacy in a mmno:nomﬁ&_m.mm way but ma.m.ru-
sized the relationship berween literacy and participation in .::_u mo_:_nmu.
process. This helped the poor see their own potential and capacity. h.:mmmﬂ__.
instead of being uncbtainable, is something that everyone can aspire to.

KEY CONCEPTS

Cultural action incorporates a large number of special terms thart reflect;
a specific view of the world and understandings about how the structure
of the world can be changed. Manv of the terms are derived from Marxist:
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teacher(s) that is based on relevant topics. The topics are not imposed by
others, but are generated by the students themselves. This allows the stu-
dents to move beyond the dehumanizing system in which knowledge is
defined and controlled by the elite to the creation of a system in which
knowledge is defined by ali and controtled by none.

Under these terms, the process of humanization is freely negotiated
among all parties, by coequals, enabling all to achieve their own authentic
humanity. According to Freire, this process should be the same whether

applied to education, research, or revolution. Truly liberating education, !
research, or revolution requires that all are active and equal participants i *

the process, not simply objects of the process. When this occurs, authen-
ticity and humanness are achieved.

Freire’s ideas about education reflect his thoughts about fiumanization.
He conceptualizes two approaches to education: che banking approach and -
the problem-posing approach. The banking approach, traditionally used in
schools and academic setrings, is an act of depositing knowledge, with the
teacher as depositor and the student as depository. The teacher is viewed .

as the holder of knowledge while the student is viewed as an empty recep-

cacle. The role of the teacher is to fill the student with knowledge by nar--

rating content to them. The role of the student is to fisten and memorize

the content presented. Freire sces an underlying motive in the use of the
banking approach: the dominant class indoctrinates the subordinare class
with its view of realicy and stifles any creative powers within the subordi-
nate class that mighe lead it to recognize true reality and rise up against.
the elites. Banking education is an important mechanism for the production’

of alienation.

The problem-posing approach, in conirast, is characterized by a student-
teacher partership in which the two engage in dialogue and reflection,
cach learning from the other, each reaching the other. Problems of human
beings and their relations to the world are presented for reflection by both-
teacher and student. Students discuss, or dialogue in Freire’s terms, these
problems with the teacher, engage in critical thinking in order to arrive ar
an nnderstanding of the problems, develop solutions to those problems
with that undersranding, and then implement a plan of action using those

solutions.

In Freire’s view, the problem-posing approach is revolutionary in that it
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“tions, 4 i
tions, and to take action against the oppressive clements of reality™ (Freire

1970:19). It is the process of developing consciousness that has the powe
© z.mmmmo:d reality. Conscienrization can be thought of as a Emmrvom w
“.M_..wﬁ.mzmm education that humanizes its participants. It is an intenti o_
process of critical awareness of the world, and those who become no:mm%:m
n_mmm ..m._..m able ro discover the reason why things are the way the :ﬁw
(Gadozti 1994:166). Poverty, illness, and other problems E:M mﬁmanHR ]
causes. A conscientized person understands the structures that cause MUMM.

erty and illness to be.

m Conscientization is different from “consciousness raising” which means
ﬁ - . - A
e promotion of preselected information about a specific topic consistent

~with the interests of the people doing the speaking. The idea of conscious-

ness Emmm:rm .m::u.:mm a kind of cultural superiority (Berger 1974)
n.c:mn_nmzwmzo: involves the process by which people &mnowm_. the ex
periences that have structured their world. In the E_.E.w:o_omu\ of Frei ian
mmﬁmm_m .ﬁrnmm are represented as generative themes, Generative Hrn.:)_mmzmn
codifications of aspects of the reality that people face every day of ﬂ_mwn
ives. These generative themes are a large class of knowled e M_uo. t Mﬂ_.
articular situation that the people find themselves in, and :,m_,m be Mo M
n ,wo:“_mu phrases, expressions, characteristic ways o,m m_umm_abu\ of .::
posing verses, and of talking abour the world (Gadotti .GPZ%% QQMOEI
ive .%ﬂdmm emerge through a dialectical process which takes ._mmm. bet eon
he facilitator and the people from the commupity. These Emw:nm are _MMM%
i3y

concepts, expressions that are known to the people. They are selected for
i : i i

_..Emm:mm:_o: because of their relevance to their lives and their capacity to
renerate ili

generate the abiliry of the people to confront the social, cultural, and po-

iti cality i i i
cal reality in which they five. The themes must suggest and mean some-

.&_:m important to the people of the community. Through the study of these
7, = oy i y .
enerative themes, two goals of radical pedagogy may be attained: con-

ientization and praxis.
: Praxis is nr:.:m:m about and acting upon the world around us. It is the
rocess by which the cultural world is created and the physical world is

.mm:mmo::mn_. The world exists because humans are conscious of it and this

ﬂmmn_cﬁmﬂmmm of self and of the world is what makes humans unique and
1 - . a2 ~1 1
erent from all other species. In order to exist, to be in the world, humans

st act upon and transform the world. The purpose of humans in this
istence 18 to act in ways rthat will create a full and rich life mmcﬁ both
_.::Smﬁm_m and for the collective group. Humans are capable of thougl

nd action, which are both at the heart of the meaning ow mmmwmw o
..Hrho.:mr action and thought, humans can solve the ?ozmam. of thei

immediate existence. By solving problems, history is made, and human .
ware of the history which they have created. Humans nmmo nize thel ast
inthis history. are aware that thev are crearing histary and mgan L;wm“nrﬂwww

does not accept a static view of the past and present, nor a predetermined
view of the future. It also does not assume superior knowledge on the part
of the teacher. This approach assists teachers and students in recognizing
chat their situation is not a matter of unaleerable fate but is instead a prob-
Jem that can be understood and solved.

This first goal of radical pedagogy shows the relationship berween think-

ing and acting that should exist for change to occur. Conscientization is
S e i cemial malitieal and econemic contradic-
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o:wwozﬂ own ideas” should be raken
(Werner and Bower 1982:34)
“This is the basi erybo

basis for everybody learni
i is the | erybody learning from each other. The distincti
e an b er. The distin

e ﬁ_:.o:mf i _.%n:oimo is erased. The questions should foster the MMMJ
o ough the ,Hnu:mm_ow group they can acr and exert control _ﬁ
m. Part of this is to inc i ing o and
Jond | are s to increase the feelings of self-wor
_un.zm:m of wﬁnn:mmr within the group. This is n:mmm::mﬁo mmo_%wé__._..% e

ces of oppress it di e o €
periences © im%.nnmv.mnw_ﬁmo_u_m make it difficult to change their nc:m_‘m s
e “Thie ,Emmmum_wm y Qm_m 5_;% persons who have learned to Eﬂmﬂﬂﬁ
ne and who accept society’s vi
fure thel pt society’s view
powerless, ignorant and hopeless” (Werner and Wos_mn 1 @Mﬂ ...me‘_mm?mm b

to create the history of future generations. This framework of the realiza-:
tion of past, present, and future is part of the definition of human existence. “as a sign of successful leadership”
Praxis consists of both thought and action. Tt is not enough to mouth P
the words of propaganda, 10 mimic the words of teachers or revolutionary
leaders. Thought must create a real change in the consciousness of the
individual and of the collective group. Freire makes the point that thought:
and action are concurrent and should not be thought ot as a step-by-step’
process. This 1s a qualitative change, an awarencss of the world, and a

conscious effort to change, to transform the conditions of life.

: 1 m.. ) 8 MW ar
m_mh.ﬁ ou “_ﬁm 1t :ﬁnw:n QO Ciis Spec i 1C WO _m 111es ;
o ocuis o0 3

m_..ﬁ_—o course ﬁv* Hr

PROCESS OF CULTURAL ACTION

Cultural action involves people defining problems based upon their view:
of the world and their sitnation. The process involves a team composed of
a facilitaror, who acts only to guide the acrivities, a number of invessigators
or educated experts who are typically from social sciences such as anthro-
pology or sociology, and the local people who act as co-investigators at all
stages of the process. The groups formed in this way have been called’
“culture circles” or “reflection groups.” .

The people discuss their problems in the culture circles. This involves the
conscientization ©f “awarencss raising” discussed carlier (Werner and
Bower 1982). This is an open-ended group dialogue process. The group is
formed by those that share a probiem and a facilitator. While this is an
educative process, it doesn’t involve the flow of information from the
teacher as expert to the class. Tt is not based on the “banking” approach
The questions raised in the dialogue do not have predetermined answers:

The group works to berrer underseand the problems they are facing. Ead
pective is given equal value. It is best when everybod

e discussion som e
. e words and pl
et : . phrases are eepeat, i
_E no:m&o:wmmmmm mrm_ﬁ the ideas behind the words are m:,_moiwmﬁ - ﬂ:w
sness o - o
o ociousness of M_Wmﬁmud:_w. Tu_w. example poor people may nozﬂwcw%w
fer to where they live. Thi .
o w0 the idea v live. This may be done uncritic
ssed Emwnr i .ﬂu_ﬁm:nm.nm the conditions of life there. This can Pzrmm“_.wu
e with ¢ nﬁn:..._ e facilitator focusing on the meaning of 1_5 slu qa_ o
IS obh , - expe
e come 10 ,MSw mm:m. an_ _Mrm reasons members of the circle n/ﬁm_,.. e
IVELTY. ay they develop a criti i heir lives,
overty. | | . I a critical consciousness ir li
> um becomes a generative ctheme, an idea that ¢ o i fves
S_.,mm.: understanding of a sitvarion -
‘This process is C ble if i
much more workable if it is done in the context of |
3 earn-

g of practical ski Frei :
: kills. reire’s oriog .
] origin vorle d :
D_Gm sure, ! m_ v H—r :n._ :._<O_<n

be used to produce

po S . awarene 151

! $§ raisin

s done in the context of poor people learning to r w
; ea

nd write. Consci 5 Wi X/ 0
o o mﬂmwﬂw:mmmmc without context is difficule. © erner and B

¥, e mo ective, educational inc . p e
. ) methods tf
o ool o ¢ hat increase self-confi o

at g " it 1 o m
o e :mm.m E.SWE be built into all aspects of m_;::m:m pro uwnzrm
! . ; s [OPT

i mﬁgn " :mnwwmun.m.:;m_mm. ﬁmmwbwv. There is somerimes the ﬂm_\:mw w.o:m

nég:mn Qo. ntization in the Freirian mode bur to revert ¢ o
5¢- 7 £

: mm:m_.mﬁm...: m:_EOn_m when presenting technical informarion
m:mﬁ.m o ::.w :__uwnm_ this mmmw_ level of mz<o_<m5mmﬂ of ti

) ose mvolved to be bett (0]

er able to ac h
b rocess v yact on the themes ¢

] ocess involves three ] i X s mzomm

m.. pr areas of investi i 1 -
it : gaion which compose a con-

s process, and not a rdmmﬁ mﬁﬂu-vfmg@ _H.Onwmm :mh;:
; } ; ylor

aroup member’s pers

takes part in the process.
Werner and Bower offer the

group (1982:16). They suggest:

following advice on leading a discussiof
. o0 a top-down,

. As they work
e community

1) encourage all persons 1o calee an active part; 2) assure them that they are among
friends and are free to speak their own thoughts; 3) advise them to listen carefuil
and avoid inrerrupting each other; and 4) warn them not to simply accept whil
another person says, but to think about it carefully, or analyze it. (1982:16)

1t’s not a mateer of just saying all of this. The lcader has to genuvinely helie
that each person in the group possesses relevant and valid knowledge. T
questions that are used to stimulate discussion need to be truly open-ende
Discussion is often stimulated by facilitators by using words, pictures of
objects. These stimuli need to be familiar and understandable to the peopl

The jargon of technical felds or lefrist politics should be avoided. Faci
: ' Cteimes Tt ie caid that to “accent a sincere ateac

The first par

. st part of the process is ro identi

: . : to identif “ »

which work T y or “name” the proble

e nf:w,n:: m_um &n.::w. ‘:M.m initial phase involves informal %mmw_na %:

e o %.nm mmﬁmo:_ facilitator and members of the noﬁﬂm_:%mmﬁms

e with the commuenity : Hy. ihe

np-of their ¢ . ym order to develop an unde ;
. ulture. What is the question under &mm:nﬂa_u:u The 3HMﬁM_MQ
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ment and use of innovative methodology, training of educators, and en-
ouragement of community participation. Their program reflects the
pedagogical ideas of Paulo Freire. Participation is important. Participants
nclude “children, adolescents, adult men and women, not as mere bene-
ficiaries or objects of our interest, but citizens and partners of all the proc-
esses and stages of the projects™ (htep://www.cped.org).

Minais Gerais is a state in the impoverished southeast of Brazil. There
the current economy reflects the historic dependence on gold mining and
the collapse of this industry. The people of the region have high unem-
ployment and long-term dependence on employment in mining. Because of
the history of labor practices in the highly capitalized and economically
volatile extraction industries, there is less tendency for these people to par-
ticipate in the political process.

“CPCD has created and manages a large number of different projects
Jocated in various cities of the region. In Curvelo the community of learning
‘project focuses on training people of the local community to train others.
his project was to result in the training of 250 community agents of ed-
-ucation. The Bornal de Jogos project focuses on education through play.
The project results in the fabrication of large numbers of games and toys
that relate to motor development, reasoning, reading/writing, and mathe-
natics,

One of their projects Ser Crianca (“To Be a Child™) won first place in a
NICEF program for recognizing achievement in education and partici-
ation, This program provided an innovative education program for chil-
ren and adolescents 7 to 14. There are over 500 participants at three
acations in the region.

~Brazilian public schools only provide half-days of classes. Ser Crianca
upplemented this with a daily program during the students’ after school
ours. Perhaps more important than these activities is that Ser Crianca
rovides a place for children “to speak and be heard” (Walbran 1999).
his idea is at the core of Freirian methods. In the project, Freirian methods
re'most clearly expressed in the methodology of the circle (or wheel). The
circle is an alternative to the traditional hierarchical pattern found in
chools. Children form a circle at the start of each session during which
sarious things are done. They plan the day’s work, share news from home,
discuss goals. Circles are also used for conilict resolution and to establish
oals. More generally, the circles build a sense of community. A child can
all for a circle to discuss a wide range of issues. These may include sex-
uality, family violence, and the challenges of living in a small town in the
nterior of a developing country (Walbran 1999). The circle removes the
sedestal which protects the teacher and forces them to examine their own
alues. The approach facilitates critical thinking, including thinking about
hé political implications of the education process. CPCD teachers are given
special training to deal with their role in the circles. The approach is the

is defined by community members, reflecting their perceptions of ﬁrn. aw_oﬂ_ .
in which they exist. The facilitator must enter 1nto 4 9.&0@5 with SM
people in order to know their objective situacion and their perceptions 01

the situation. The meetings berween the members o.m the comumunity mﬁ_
ormal. From this dialogue, the generatve

the cultural action worker are inf
themes are identified.

Reflection

The generative themes are reflected upon. Wmmwnmow involves H?:_Ms.r
about the situation and trying to explain it. The situation of the people 18
seen as a living code which has been developed mr.ao:mr the .mnmn._..m:wn.
themes and is to be decoded or deciphered. Instructional Emﬁm:.m_m 5% gw
form of photographs, posters, reading texts, and so on are E.ommrmn., (_4 ~M“
are hased on generative themes. Through the use of such Eman_mmm il
investigator represents the themes to the mmom_n. in a systematize _m: am |
plified form. The images of “codifications” am.uu_nﬁ .ﬂrm generative Sn.w:_:wm in.
an attempt to stimulate thinking about the situation. These materials ar
used as the basis of reflection and should be organized so as to offer variou
possibilities of analysis. In this way, :s_ﬁm.nmm be E.mﬁ_m ._umﬂémoz ﬁrw variou
themes, and the people arc able to examine the _:mmom.ﬁm_-nz:mnu contex
of the themes. This process of decoding develops a critical consciousnes
of the situation that may then lead to the development of strategies of

action meant to ﬁhm—dwmou‘a the siruation.

Action

The process becomes concrete. The group identifies ﬁomm&_n. routes c.m.
action to change the situation. What oprions are ﬂ_wmmn Umnm.:.zmm :Euoanﬂ_m_ﬂﬂ“
Action involves cooperation, unity, and organization. mm.n;:mnoam and the
people of the community together must create the guidelines for action.

CASE: CULTURAIL ACTION EMPLOYED IN EDUCATION
AND COMMUNITY DEVELOPMENT

Anthropologist Sebastiao Racha and a group of teachers frustrated 2:.
the low-quality school system of their region mo:man.n_ the Centro mo_é_mm..
de Culrura e Desenvolvimento {CPCD) in Belo Horizonte, Minas Gerai

Brazil. A not-for-profit, non-governmental organization, the center pro

motes popular education and community development theough educariona

programs for peor people. The starting point of the process is the cultur

of the communities with which they work. The culture of the participan
- T8 L€ ate aniien menorame Thev focus on the develo




100 Approaches to Developiment i Anthropology

antichesis to “banking education™ in which the authoritative teacher makes

deposits of information in passive students, .

Teacher training is an important part of the mission of the center. The
methods of Ser Crianca are taught to groups of reachers from outside the
program. The strategies of the program are applied to teacher training it-
sclf. Teachers are engaged in play activities and share in the production of
toys and other aids to learning. Teachers are encouraged to develop pro-
fessional solidarity.

In the program, participants plant and care for the school’s organic gar-
den and prepare foods from the garden for the school’s lunch. This involves
reading and writing about recipes from the kitchen. They have a small
factory for toys where they make toys out of recycled materials. Partici-
pants have made large numbers of educational games. They also have gar-
dens and produce jams and jellies using fruir they raise without harmful -
chemicals.

CPCD has disseminated projects to other regions of Minas Gerais, other
Brazilian states, and two other countries namely Mozambique and Guinea -

Chapter 7

Collaborative Research
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SUMMARY

Cultural action is an approach that is widely used to achieve educational
goals in many different setfings. While it was developed in the context of:
very poor communities, the ideas have been applied in a wider array of
setrings. The core of the process is a dialogue of community members done
with the help of a facilitator. The goal of the dialogue is that participants
better understand the factors that put them in their current situation, The
approach results in the people of the community having an enhanced sense
of what they can do to improve their situation. They are liberated from the
negarive images that the wealthy have placed upon them. Although ofte
couched in a political rheroric that appears to create distance with many
readers, elements of the approach are now very widely used on college:
campuses.

.U.m.d.mﬁom.?mmz.ﬁ OF COLLABORATIVE RESFARCH

._&Oﬂwwwomﬂz‘é Q_wmmmnnr anthropology was developed by Stephen Schensul
._.~.m:m.:mn§an w.m:m_.m within the context of community programs in Chicago
o _“”u.o.mnﬁmmwo:m_u Connecticut (J. Schensul and S. Schensul 1992), ‘E,mu
QEB:EL o mewnmmu%mﬂmw_ mmnmmrm: _mnrmmm:_ in the Mexican-American

mim . e, schensul, and Just 1974; S. Schensul 1
wmmw H%_Nmu 5. Schensul mma.v.\m. Bymel 1975; 5. Schensul and ]J. mn_,_mwmwm
- this program was originally focused on community mental health

bu i
b tgrew to _:n_wﬂm many aspects of community welfare
were diverse and included “bi .

FURTHER READING

Freire, Paulo. Pedagogy of the Oppressed. New York: Continuum, 1970. Freire
was a prolific author. Pedagogy of the Oppressed is a classic in the radical
education literatare. It is a logical place o start reading.

. _ ! These programs
mental health, community-ba Sn_m:m mnr_ﬁmﬁ:ﬁ_&m. marernal and child healih,
o > -pDased mental health traini L
child ; . _ aining, substance abuse
o nzum:mwm, mmo__.nm mma‘_mmammmo:, and gang-prevention work” (] Schensul
a&, .p Hnwn:m: 1992:167). Through encouragement and modeling pro-
: by the Chicago program. a nimher of arhar mrnisece woes nic P A




